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1.1.1 Introduction

Inclusion is an approach that seeks to address the learning needs of all
children youth and adults with specific focus on those who are vulnerable,
marginalized and excluded. The principle of Inclusive Education was adopted at
Salamanca

World Conference on Special Education Needs (UNICEF 1994) and was
restated at Dakar World Education Forum (UNESCO 2004).

Inclusion is seen as a process of addressing and responding to the diversity
of needs of all learners through increasing participation in learning community. The
basic concept of Inclusive education hinges on understanding diverse needs of
children in the education system, and how responsive is the education system to
meet these needs of learners in a given community.

1.1.2 Objectives

After reading this chapter the students will be able :-

1. To know meaning of Inclusive education.

2. To know strategies for teaching Inclusive education.

3. How to create conductive environment in Inclusive Schools.

1
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1.1.3 Meaning and Concept of Inclusion

Inclusion is an approach that seeks to address the learning needs of all
children youth and adults with specific focus on those who are vulnerable,
marginalized and excluded. The principle of Inclusive Education was adopted at
Salamanca

World Conference on Special Education Needs (UNICEF 1994) and was
restated at Dakar World Education Forum (UNESCO 2004).

Inclusion is seen as a process of addressing and responding to the diversity
of needs of all learners through increasing participation in learning community. The
basic concept of Inclusive education hinges on understanding diverse needs of
children in the education system, and how responsive is the education system to
meet these needs of learners in a given community.

Meaning of Inclusive Education

Inclusive education means all children, young people and adults, who are disabled,
nondisabled and disaffected ( a learning problem arising due to social issues ),
being able to learn together in regular education setting form child hood to
adulthood or in community education settings, with appropriate networks of
support. IE, in the Indian context, is either casual inclusion or inclusion by default
or both in many rural schools. There seems to be general perception among parents
“if my child is not in the neighborhood school, where else can I send her /him?”
The focus, in the concept and meaning of Inclusive Education, is on the:

* Child

* Education System and

* Community

The Child

It is becoming more and more clear that a number of groups remain particularly
vulnerable, not least children with disabilities and others who for a variety of
reasons experience barriers to learning within the existing arrangements. These
may include:

e Children with special needs

* Children with severe special needs requiring additional support, who may be
already in schools, but might not achieve adequately; and

* Children who are not enrolled in school, but could participate, if alternative forms
of schooling in their community were made available.

The immense variety of regional, cultural and social contexts in which learning has
to be facilitated for all learners represents a challenge, which defies a single
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solution. It necessitates the need for determining differing modalities for inclusion.
The concern is to make schools effective for ALL children.

Looking into Diversity

Inclusive Education is more than including the child with special needs in a regular
school. It also implies examining the many other exclusionary practices within
society and its schools. The issue of inclusion is not concerned with how a relatively
small group of pupils might learn along with others, but it lays the foundation for
an approach that could lead to the transformation of the system and the society.
Inclusion enables effective teaching practice for all.

Inclusive education is concerned with providing quality education, with special
emphasis on all marginalized groups who experience barriers to learning and
participation. They include not only those within the system who have not received
the kind of education required to meet their unique learning needs, but many who
are outside the system who have no access to education and require support to
unfold their potentials.

Who forms this diverse group will clearly vary from time to time, from location to
location. Scattered population of CWSN in a community is a major challenge for
Inclusion. It is observed that in a classroom on an average, there are 4-6 children
with special educational needs. There are CWSN who are included in the classroom
with least resource support, but there may be more severely disabled

children who may require additional support. Generally, children with disabilities
are considered by many, as lacking the required potential to learn. They are judged
by their physical appearance or their mode of communication. They are also
excluded because of a lack of resources. Inclusion is a broader team involving
attitudinal transformation, so that teachers and all the others involved are
motivated to provide the required input and support services.

Education System - Taking Education to All

Formal and informal education, though overtly designed to facilitate learning,
comprises a range of barriers to learning and participation for CWSN. These could
be structural, pedagogical, temporal, conceptual, epistemological, professional,
financial or attitudinal.

The barriers can be located within the learners, within the education system, within
the families and within the broader social, economic and political context.

These barriers manifest themselves in different ways and only become obvious
when learning breakdown occurs, when learners drop out of the system or do not
join it.
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Equally important is to recognize taking education to all. There might be a situation
when the child cannot reach the school. How does education reach this child? It is
important to consider that often the indigenous solutions have come about through
efforts of parents, educators, policy makers etc., while trying to demolish barriers to
learning.

1.1.4 Role of Teachers

Teachers are the backbone for developing Inclusive practices. They can make
or mar inclusion. Teachers need to develop the capacity to improve and adjust the
curriculum to deliver educational programs, which are appropriate for all children.
A shift in philosophy is needed from a focus on deficits to an understanding that all
children are capable of learning. Rather than placing responsibility for failure on
the child or the environment, the task is to specify the conditions under which
diverse students can achieve optimal learning success.

The school and the classroom provide space to the teachers to carry out
inclusive practices, such as class-room transactions which includes pedagogical
processes and instructional material used for effective teaching, besides a friendly
environment. Often in the past, schools tended to ignore the diverse needs of
learners. The practice of inclusive education hinges on an understanding of this
diversity among learners and planning sustainable educational provisions
responding to specific situations.

a. Community

Often, the education system is unable to respond to the life style of the
community, barriers to learning, thus arise.
b. Empowering Parents

At times, parent’s and community involvement poses to be a barrier, since
the parents and community members might themselves often experience
marginalization due to living in poverty, or in isolated communities, or as members
of ethnic and linguistic minorities. Most often, they are uneducated and feel they
have nothing to contribute to the schooling process. While legislative protection is
an important basis for parents involvement, it is not enough in itself. If, however,
education is seen as entirely the province of professionals, then parents and the
wider community have little to contribute and school-family-community
partnerships are likely to be little more than token gestures, if they exist at all.
Building partnerships, therefore, depends on an acceptance that parents and the
community are heterogeneous and have a real contribution to make. It is essential
to understand the local issues and their needs and develop parents and community
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participation towards bringing about the change in the education of CWSN. Any
change may be possible through empowering the communities and the parents.
There are examples of developing accessibility for schools through community
participation like ramps made by School Development and Management Committee
(SDMC) in the State of Karnataka.

In different parts of the country, especially in the large majority of rural area, the
system is not hindered by a legacy of segregation, there is more community
solidarity, and over the years developed ways of utilizing existing resources.
Examples of good policy and practices in inclusive education exist and excellent
initiatives are taking place at the community level. There is evidence of
‘spontaneous inclusion’ in many rural areas where the issue often is that if the
child is not taken in the only existing government school, then where else would the
child go? Children are being educated in multi-grade classrooms, large classes, in
AIE/EGS etc. A movement gaining momentum is the ‘child friendly school’, which
imparts education using child-centred methods and processes by creating

learning situations appropriate for each child and making learning a joyful
experience. A number of experiments have already helped develop the basic fabric
of child friendly inclusion, which needs to be fostered further for Education for All.
Meaning of Inclusion clearly states that it is not the children who ought to
change; we have to change; it is the education that need to respond to the
needs of the children and their communities.

Special Services

Thus, far the needs of mildly disabled children have been dealt with. Some children
may have more severe problems requiring special services of a resource or an
itinerant teacher to assist the regular teacher classroom. To illustrate a moderately
or severely hearing impaired child will need to be taught language in a special way,
also requiring a specific therapy. The resource teacher can teach the regular
classroom teacher how to do this or where necessary, can take the children out in a
special room or even seat them under a tree to teach them lip-reading and other
techniques of learning language. The only disadvantage in seating the hearing-
impaired children in the open ground is that the ambient noise may prevent them
from using their hearing aids efficiently. Therefore, in some cases, the schools may
have to reserve a special room where children with disabilities can be taken for
their lessons.

The same applies to visually impaired children who may need to be taught Braille,
use of special mathematical frame and a special drawing device to cover the entire
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curriculum. For them too, a special room would be advisable. Inclusive education
cannot be effective without appropriate support services. Therefore, schools must
be prepared to obtain the services of special teachers to teach special skills.

Such teachers can be obtained from nearby special schools or they can be
appointed at a block or cluster level. Many children with disabilities require special
equipment for their education. The school system must identify sources of supply
so that no child’s education is affected for want of an assistive device. In fact, the
PWD Act envisages the provision of equipment to children with special needs free of
charge. Moreover, it becomes all the more important, if the Constitutional
Guarantee of Education for All children between 6-14 years of age is to be fulfilled.
It will be advisable to provide equipment and other assistance to children with
disabilities for good quality inclusion.

Preparing Teaching-Learning Material

It may be re-iterated that the need to concretize every concept is very crucial. This
can best be done by preparing special teaching learning material (TLM). For
example, if the concept of an elephant is to be taught to a blind child, it can be
done by preparing a toy model of an elephant out of the locally available clay, wood
or any other low cost/no cost material. Similarly, if the map of India is to be taught
to a blind or a visually impaired child, an embossed map should be made available
in the class. On the same principle, the concept of an elephant is to be clarified to a
deaf child. It may be useful to prepare a flash card with the picture of an elephant
and the word elephant written beside. The foregoing are only a few examples of TLM
that could be prepared to teach children with disabilities. An imaginative teacher
can prepare a great deal of TLM to teach children with different needs. It may be
advisable to prepare special illustrated textbooks to make teaching more interesting
and enjoyable. This has been tried out in some States. By making books more
interesting, the children focus and retain better. Concepts also become much more
clear.

1.1.5 Teaching Strategies for inclusive education

At times, inclusion teachers work with the whole class, small groups, and
individual students. Baseline levels inform teachers which students need direct
skill instruction, practice, remediation and/or enrichment. Inclusion at its finest
involves general and special education teachers and related staff forming
collaborative respectful partnerships that honor all students’ levels. Overall, the
most important thing to remember is to always have high expectations for your
students and to highlight their strengths.
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Inclusion Strategies

1. Establish prior knowledge.

2. Pre-plan lessons with structured objectives, but also allow for inter/post
planning.

3. Proceed from the simple to the complex by using discrete task analysis, which
breaks up the learning into its parts.

4. Use a step-by-step approach, teaching in small bites, with much practice and
repetition.

5. Reinforce abstract concepts with concrete examples, such as looking at a map
while learning compass directions or walking around a neighborhood to read street
signs.

6. Think about possible accommodations and modifications that might be needed
such as using a digital recorder for notes, reducing the amount of spelling words,
and having enrichment activities prepared.

7. Incorporate sensory elements: visual, auditory, and kinesthetic ones, like writing
letters in salt trays or creating acute, right, and obtuse angles with chopsticks.

8. Teach to strengths to help students compensate for weaknesses such as hopping
to math facts, if a child loves to move about, but hates numbers.

9. Concentrate on individual children, not syndromes.

1. Provide opportunities for success to build self-esteem.

11. Give positives before negatives.

12. Use modeling with both teachers and peers.

13. Vary types of instruction and assessment, with multiple intelligences and
cooperative learning.

14. Relate learning to children’s lives using interest inventories.

15. Remember the basics such as teaching students proper hygiene, social skills,
respecting others, effectively listening, or reading directions on a worksheet, in
addition to the 3R’s: Reading, writing and arithmetic.

16. Establish a pleasant classroom environment that encourages students to ask
questions and become actively involved in their learning.

17. Increase students’ self-awareness of levels and progress.

18. Effectively communicate and collaborate with families, students and colleagues,
while smiling; it’s contagious.

1.1.6 Creating conductive environment in inclusive schools

Physical and socio-cultural environments affect students’ learning for better or

worse. It is in the hands of an effective teacher to turn environmental disadvantages
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into advantages. However adverse the physical, social and cultural environment
may be, teachers can make a substantial difference in creating a conducive learning
environment in the classroom for all children.

Every school and classroom environment consists of two aspects - physical and
socio-cultural. Often not equipped with adequate physical environment, schools in
the country, except may be those corporate schools targeting the super-rich, find
themselves in the lurch when teachers also fail in creating a conducive atmosphere
for learning in classrooms. To enhance the learning of students, improve the quality
of education and produce vibrant minds of high-level proficiency, what we need
today are dedicated and motivated teachers who can change the course of
traditional classroom setup and promote conducive environments of learning.
While teachers cannot exercise any control over certain aspects of the physical
environment of a classroom, there are ample characteristics that impact the
learning climate, which they can control and create.

a. Accessibility to resources:

Given that there are only limited resource materials needed for instruction in a
classroom, teachers must ensure that chalks, charts, models, equipment for
demonstration etc are made available to students in every session. How these
resource materials are accessible and used in instruction will determine whether a
classroom environment is facilitative or not. All along, ensuring the accessibility of
resource materials teachers must also ensure that teaching-learning activities
conducted in the classroom is visible and audible to all. The spatial arrangement of
the classroom must be taken care of in order to achieve the goals of accessibility,
audibility and visibility.

b. Dissuading biases:

Researches show that teachers can create a positive difference in the lives of those
students who are socio-culturally disadvantaged. Students who like their
classrooms and perform well in their studies are those who experience their
teachers to be caring and supportive. Several times, teachers prejudge their
students on the basis of their socio-cultural background and fail to communicate
the message that cultural difference is not cultural deficit. It would be a good idea
for teachers to make an analysis about their socio-cultural biases and make a
conscious effort to guard against them.

c. Inclusive setting:

Disability is never a deficiency, it becomes so when society fails to create a
favourable environment for them to learn and progress. Teachers must never put
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up an attitude of deficiency before the students, particularly to the disabled. They
must rather create an inclusive environment in the classroom in which all students
feel at home, gather in self-confidence and be able to develop on their innate
talents. Teachers must nurture the students’ talents to bloom rather than diminish
their enthusiasm in the initial stages.

d. Instructional techniques:

Teachers should use adequate instructional techniques in line with the socio-
cultural characteristics of learners, which in turn will influence their learning.
Instructional strategies that favour the learning needs of children should be
acquired and implemented as part of the curriculum to boost their academic
performance.

Different instructional methods like cooperative learning, peer tutoring, mastery
learning etc. can be included as per the learning requirements of students.
Depending on the need and temperament of each student, teachers must be flexible
with their instructional tactics so as to set all the students equally on the path of
learning.

e. Acceptance and tolerance:

Creating a positive atmosphere of learning in schools and classrooms will also
depend a lot on the ability of teachers to establish a culture of mutual respect and
understanding among the students. It is important that the students are trained in
the academy of acceptance and tolerance for one another. They are to be taught not
to laugh at or make fun of those making mistakes. Class schedules and activities
are to be planned in such a way as to promote mutual respect and appreciation
among the students. Mutual appreciation and tolerance go a long way in defining a
healthy and constructive classroom environment.

f. Social relationships:

Another feature of a conductive classroom environment is proactive and
encouraging social relationship. Students should be able to work with others in
group to complete tasks, engage with others in project works and get along with
everyone else in an easy manner enhancing and nourishing the learning experience
of every other student.

A positive and conducive atmosphere can be created by a teacher in the classroom
only when he/she respects his/her students, knows one’s students and arrange
learning experiences for them to meet great expectations and accomplish realistic

goals. Making things clear for the students from the very beginning and on a
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regular basis is important to earn their cooperation and set them on the path of
knowledge.

1.1.7 Conclusion

In order to understand Inclusive Education it is essential to know the difference
between Integration and Inclusion in the context of the education of children with
disabilities. In integration, children with disabilities are perceived as having
problems, while in inclusion the onus is shifted to regular schools, which have to be
redesigned and restructured to meet the needs of all children, including CWSN.
Hence, it is a need based approach. In conclusion, it will be appropriate to state
that the major goal of inclusive education is to mainstream disabled children in the
community and the society as a whole. Inclusive education should do all that
necessary to achieve this over riding goal.

1.1.8 Suggested Questions

1. Define the meaning of Inclusive education.

2. Write the difference between Inclusive and Integrated Education.

3. Explain teaching strategies for Inclusive Education.

1.1.9 Suggested Books

1. Sekhon.S (2007). Education of Exceptional Children with Special Needs.
Kalyani Publishers, New Delhi.

2. Gallagher. K (2006). Educating Exceptional Children, Houghton Mifflin

Company, U.S.A.
3. Hallahan. K (1991). Exceptional Children: Introduction to Special Education,
Prentice-Hall, Inc.

Wikipedia the free Encyclopedia (2015) retrieved from www.wikipedia.com .
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